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Teachers also need to openly address 
potential obstacles, such as workload issues, 
classroom noise, daily chores, and time man-
agement, if co-teaching is to be successful 
(Sileo, 2011; Smith et al., 2016).

To ensure that co-teaching is efficient and 
effective, Reinhiller (1996) recommends that 
teachers address the following five questions:

•• Why do we want to co-teach?
•• How will we know whether our goals 

are being met?
•• How will we communicate and docu-

ment the collaboration?
•• How will we share responsibility for the 

instruction of all students?
•• How will we gain support from others? 

(p. 46)

Keefe, Moore, and Duff (2004) offer the following guidelines for creating and 
maintaining a successful co-teaching experience:

•• Know yourself—recognize your strengths and weaknesses; acknowledge precon-
ceived notions about teaching in an inclusive setting.

•• Know your partner—foster a friendship; accept each other’s idiosyncrasies; 
appreciate differences in teaching styles.

•• Know your students—discover the students’ interests; listen to their dreams; 
embrace acceptance.

•• Know your “stuff ”—share information and responsibility; jointly create IEPs; be 
knowledgeable about classroom routines.

Like Murawski and Dieker (2004), we believe that in the final analysis the key 
question that must be answered is, “Is what we are doing good for the both of us and 
good for our students?” See Table 1.5 for an award-winning teacher’s recommenda-
tions for facilitating successful co-teaching experiences.

Universal Design for Learning
In today’s climate of high-stakes testing and calls for greater student and teacher 
accountability, full access to the general education curriculum for students with dis-
abilities is receiving growing attention. One way of ensuring access to, along with 
participation and progress in, the general education curriculum, as required by PL 
108–446, is via the concept of universal design. Originally an idea found in the 
field of architectural studies, universal design for learning (UDL) can be simply 
stated as “the design of instructional materials and activities that allows the learn-
ing goals to be achievable by individuals with wide differences in their abilities to 
see, hear, speak, move, read, write, understand English, attend, organize, engage, and 
remember” (Orkwis & McLane, 1998, p. 9). Universal design allows education pro-
fessionals the flexibility necessary to design curriculum, instruction, and evaluation 
procedures capable of meeting the needs of all students (Meyer, Rose, & Gordon, 
2014). UDL is accomplished by means of flexible curricular materials and activities 
that offer alternatives to pupils with widely varying abilities and backgrounds. These 

universal design for learning (UDL): 
The design of curriculum materials, 
instructional activities, and evaluation 
procedures that can meet the needs of 
learners with widely varying abilities and 
backgrounds.

Today’s classrooms serve all children.
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